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2 EXECUTIVE SUMMARY 

1.1 Welcome  
 
The Yale-NUS Student Government Academic Survey (AY2016/17 Semester 2) is a comprehensive view of 
students’ opinions and perceptions regarding the Common Curriculum, Majors and CIPE Opportunities. It 
represents a snapshot of views from the first four classes at Yale-NUS, from 2017 to 2020, during the second 
half of Yale-NUS’ fourth year.  
 
The Survey was developed by the Yale-NUS Student Government Academics portfolio (Clin Lai, Shardul 
Sapkota and Matthew Ware). The questions relating to CIPE were also refined in consultation with CIPE 
members. 
 
In the following pages, we have aimed to represent student opinion on the various issues as best we can, 
offering recommendations primarily where a particular consensus can be drawn from the results. 
 
Do take note that this report represents only the conclusions and recommendations of Student Government, 
not the official position of any department or administrative division of the school – for this reason, the 
circulation of the survey by any individual may not imply their endorsement unless otherwise stated.  
 
We greatly appreciate your consideration and attention.  
 
-Clin, Matthew and Shardul 
 
1.2 Class breakdown  

 
Figure 1. Total number of survey respondents in each year 

There were 244 survey responses; most of them were from Class of 2020 (32%) and 2019 (29%). 
Out of the 220 respondents, 25 were Anthropology majors (highest response received of all majors). At least 8 
responses were received from each of the 14 majors offered (DDP minimum), excluding 16 responses from 
those who were undecided about their major. 
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3 OVERALL STUDENT SATISFACTION 

3.1 ACADEMIC EXPERIENCE 

 
Figure 2. Barplot showing the overall satisfaction of academic experience at Yale-NUS 

 

The survey asked respondents to rate their overall academic experience in Yale-NUS on a scale of 1 

(extremely satisfied) to 7 (extremely dissatisfied). To this question, approximately 90% of the students 

responded that they were satisfied to some extent. More than 75% of the students were moderately satisfied 

with their academic experience in Yale-NUS. 

 

Among the top reasons students cited for dissatisfaction with their academic experience were a perception of 

inconsistent grading in the common curriculum (with eight specific mentions in the short response section), 

and a feeling that teaching quality was uneven (with seven specific mentions in the short response section.) 

Very few or no students felt that teaching was poor at Yale-NUS in general.  

 

Instead, students more frequently noted that particular professors or a subset of professors taught poorly. One 

student noted that “Overall, I am very satisfied with the education I am receiving at Yale-NUS, but there are a 

few professors who have a reputation for being very poor at teaching”. Another felt that professors at Yale-

NUS “vary in quality” but that “In terms of professors, most of my problems occur because their teaching styles 

do not match my learning style”. A third mentioned that “The teaching has been a mixture of how well the 

professor can facilitate the class and whether they are able to consolidate student ideas.” Various students felt 



Yale-NUS College Student Council Academic Survey Report 2017 

 

6 | P a g e  

 

that particular courses were thought to have either poor teaching or poor organization. FOS and QR were 

often mentioned as examples, with other common curriculum courses and other courses in general receiving 

fewer or no mentions. 

 

While looking at the breakdown of academic satisfaction from each class, the responses were almost uniform-- 

that majority of students were satisfied to some extent with their academic experience in Yale-NUS.  

 

 
Figure 3. Boxplot showing the spread of overall academic satisfaction per class 

where 1 = 2017, 2 = 2018, 3 = 2019, 4 =2020. 

 

Across all classes, on average, the students were moderately satisfied with their academic experience. A 

greater variation of response was seen in the class of 2018 (SD of 1.5 for different levels of academic 

experiences); while lesser variation in the responses was with class of 2017 (SD of 0.87). 

 

Academic experience responses can also be broken down according to different majors. 
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Figure 4. Boxplot showing the overall academic satisfaction per major 

The numbers in the x-axis refer to the following majors: 

 

 
Figure 5. List of majors and number of responses received from each major 
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This shows that responses for academic satisfaction are least spread out for Literature majors (SD of 0.4), 

where literature students on average were moderately satisfied with their academic satisfaction. Literature 

students have the most uniform academic satisfaction. Students in the Environmental Studies and Philosophy 

majors are also generally more satisfied with their academic experience. On the other hand, more 

dissatisfaction was expressed by students who were "undecided" or taking the DDP for their majors. In 

addition, there were more anthropology and PPE majors who expressed their dissatisfaction to some extent 

than any other majors. 

 

 

Figure 6. Barplot showing the overall extent of satisfaction for different criteria 

A total of 8 academic criteria of Yale-NUS College were assessed in the survey. The following describes a 

breakdown of each of these criteria in the order of the barplot (refer to figure 6). 
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3.1.1 Quality of the teaching faculty 

 
Figure 7. Barplot showing the overall extent of satisfaction with quality of teaching faculty 

Academic experience constitutes an important part of students' learning experiences at Yale-NUS. Students 

were asked how they would rate the quality of teaching at Yale-NUS.  64% of the student body responded that 

they were moderately satisfied, with only less than 10% who expressed dissatisfaction to different extents.  

 

Economics major had the highest number of students (n = 3), who expressed dissatisfaction to some extent 

regarding the quality of teaching faculty at Yale-NUS.  

Across all majors, students were, on average, moderately satisfied with the quality of the teaching faculty. 

.  
Figure 8. Boxplot showing the overall extent of satisfaction with quality of teaching, per major 
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These stats show that, overall, students are satisfied with their academic experience at Yale-NUS. 

 

All Literature majors (number 8 in the x-axis in Figure 7) rated that they were at least moderately satisfied with 

the teaching faculty at Yale-NUS, the highest rating compared to any other major. 140 respondents were 

moderately satisfied with the quality of teaching at Yale-NUS. 

3.1.2 Course availability 

 

Figure 9. Barplot showing the overall extent of satisfaction with course availability 

Among the criteria set for the survey, students had the most varied responses regarding the course availability. 

The majority of the responses were aligned with different extents of satisfaction. About 68% of the 

respondents were slightly satisfied and above with the course offerings at Yale-NUS. However, about 27.2% of 

the respondents were dissatisfied to different extents (extremely, moderately, and slightly dissatisfied). 

Specifically, most of the dissatisfaction arose from the Physical Science, Philosophy, Politics, and Economics 

(PPE), and Psychology majors. 
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3.1.3 Academic Advising 

 

Figure 10. Barplot showing the overall extent of satisfaction with academic advising 

Academic advising is an important institutional resource needed for a student's solid academic development. 

About 22.2% were dissatisfied with academic advising to varying extents. This dissatisfaction may have been 

a result of the lack of proper communication between the adviser and the advisee. Some written responses 

indicated that students were not aware of their Academic advisors.  

3.1.4 Access to Teaching Faculty 

 

Figure 11. Barplot showing the overall extent of satisfaction with access to teaching faculty 
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Students were very pleased with the access to teaching faculty. 44.8% of the respondents were extremely 

satisfied with the access to teaching faculty. This response was followed by 37.4% who were moderately 

satisfied and 10.6% who were slightly satisfied. 

3.1.5 Academic Reputation of the School 

 

Figure 12. Barplot showing the overall extent of satisfaction with the academic reputation of the school 

Academic reputation of the institution affects a student's overall level of academic satisfaction. About 73.0% of 

the respondents were at least slightly satisfied with the academic reputation of Yale-NUS. The academic 

reputation of the school does not appear to be a key concern of the student population. 
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3.1.6 Value of Education for Price 

 

Figure 13. Barplot showing the overall extent of satisfaction with the value of education for price 

Yale-NUS is a relatively expensive institution. But at least 75% of the respondents were satisfied with the 

value of education for price to varying extents.  

3.1.7 Career services/counselling 

 

Figure 14. Barplot showing the overall extent of satisfaction with the career services/counselling of the school 

Compared to the other criteria, students appear to be more ambivalent about the career and counselling 

services provided by the school. 19.8% (n = 48) of the respondents said that they were neither satisfied nor 
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dissatisfied the career services at Yale-NUS. Only 65% of the students were slightly satisfied to above for 

these services. This ambivalence could be due to the lack of awareness and knowledge about the scope of 

career services or counselling in school. 

3.1.8 Quality of teaching 

 
Figure 15. Barplot showing the overall extent of satisfaction with the career services/counselling of the school 

Students were generally satisfied with the quality of teaching at Yale-NUS College. Almost 90% of students 

rated at least slightly satisfied to above for the quality of teaching.  

3.2 RECOMMENDATION 
 

Out of the 8 criteria assessed, students were most satisfied with the accessibility of the teaching faculty and 

dissatisfied with the availability of course selection. In particular, the students Physical Science, Psychology, 

and the Philosophy, Politics and Economics (PPE) were most dissatisfied with the selection of courses. 
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4 ACADEMICS 

4.1 DIVERSITY OF TEXTS  

4.1.1 Description 

 

We wanted to understand what students felt regarding the diversity of the texts and the topics covered for 

common curriculum courses. Students' responses for text and content diversity was measured with their 

ratings out of 100 given on a slider. Looking at the slider ratings, students felt that the topics covered for SI 

and FOS were only 49% diverse. On average, students reported that they felt PPT and LH across both 

semesters were 75% diverse. CSI courses were rated to be 67% diverse on average and MST to be 69% 

diverse. 

 

We also wanted to know what students felt about the number of texts (quantity) for Lit Hum and PPT. 60% of 

the students felt that the number of texts should remain the same for Lit Hum, while 56% of students wanted 

the same number of texts for PPT. About 33% students, however, reported that they would want the number of 

texts to be somewhat lesser than what is covered now for both Lit Hum and PPT. 

4.1.2 Recommendations 

 

 A desire for texts from additional geographies and regions, or heretofore underrepresented demographics of 

authors, was the most common item mentioned in all of the written responses, with 10 students mentioning 

some variation on this theme. In particular, students wanted to see texts from Latin America, Africa, and more 

texts by Singaporean authors. Framing diversity at Yale-NUS is complex, and additional diversity doesn’t have 

a single meaning -- but in general, the students who talked about this topic desired to see the inclusion of 

works from, or, depending on the class, additional works, from outside the three major intellectual traditions of 

India, China and Greece.  

 

Some students wrote the names of particular works they felt merited inclusion. We have included these as an 

appendix to our report so that the relevant faculty or curriculum committee might review the suggestions.  

4.2 COMMON CURRICULUM GRADING  
 

We wanted to know students' opinion on the fairness of the grading of common curriculum courses. 40% of the 

students reported that FOS grading was extremely unfair. 25% of the students felt that QR grading was slightly 

unfair.  

 

This conclusion is also supported by the fact that FOS and QR were also the courses students mentioned 

most often in the written responses (see more information about this in the section about overall satisfaction 

with academics at Yale-NUS as mentioned above.)  
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4.3 ACADEMIC RESOURCES 

4.3.1 Description 

 

Many of the questions on institutional resources were asked to gauge student’s familiarity and experience with 

these resources. 

 

We asked students whether they knew where to obtain the information about different major requirements. 

83% of the respondents were aware of where to find the relevant information.  Only 36% of the students 

responded that they did not know about SU policies. When asked whether students knew how or where to 

obtain information about capstone requirements or capstone funding, 65% of them responded negatively.   

73% of the respondents believed  that the current feedback channels for faculty members were sufficient.   

 

One of the services that add to students' overall academic experience is the peer-tutor service. 48% of the 

students reported that they were not aware of the specialization of each of the peer-tutors.  

In addition, 66% of the students still felt the need for more academic support outside of class (major-specific). 

When asked which majors the students required major-specific mentors or peer tutors, student responses 

were equally spread across all 14 majors. 48% of the students felt the need for an Economics peer tutor. 

 

4.3.2 Recommendations 

 

To make sure all students have access to the resources (and to make sure that too many information does not 

get packed during the orientation period) regarding major requirements, the professors could direct the 

students to relevant resources when students take electives specific to a major. Professors could also direct 

students to the web-page from Center of Teaching and Learning listing the specializations of all peer tutors 

and writer's centre fellows.  

Since conducting the survey, peer tutors have been added for Economics, the area where the most students 

felt peer tutors would be helpful. We applaud this gesture and look keenly on Economics students being able 

to benefit from the addition.   

4.4 ABSENCE POLICIES 

4.4.1 Description 

 

Students' responses for absence policies were measured with their ratings out of 100 given on a slider. 

Students reported that the professors are on average more (65%) understanding in general when students 

needed to take leave for mental or physical health purposes. The dissatisfaction, however, indicates that there 

is not a uniformity in absence policies amongst the professors. 

However, when students were asked whether they were satisfied with the current absence policies of campus, 

49% of them responded that they were neither satisfied nor dissatisfied. This neutrality in almost half of the 

student body could either result from their unawareness of what the policy entails or either that absence policy 

have not impacted most students.   
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4.4.2 Recommendations 

 

In the short response section, five students wrote specifically that they felt absence policies were too harsh. 

Some noted the negative impacts on physical or mental health that overly strict absence policies can have. 

Four students proposed a “free pass” policy where at least a certain number of absences, could be excused 

without the need for an MC. This could be recommended as a good practice either by the Centre for Teaching 

and Learning or as part of a set of other recommendations given to faculty, alongside other recommendations 

or “best practices”, but not imposed as a requirement, so as to preserve the autonomy given to faculty in 

setting policies.  

 

4.5 CAPSTONE REQUIREMENTS 

4.5.1 Description 

 

 
Figure 16. Barplot showing responses to whether the students knew where to obtain information regarding capstone funding and 

requirements 

When this stat was broken down into different classes, 74% of third-year students indicated that they did not 

know where to obtain information on capstone requirements or funding. Whereas 85% of second-year 

students indicated their unawareness of capstone requirements.  

4.5.2 Recommendations 

 

The numbers reveal that capstone funding and requirement information must be provided to students through 

major/capstone advising events. 
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4.6 DOUBLE MINOR AND LANGUAGE MINOR  

4.6.1 Description 

 

 

 
Figure 17. Barplot showing the overall extent of preferences for double minor and minor in a language 

The student government wanted to gauge interest on double minor and minor in a language. 31% of the 

student body did not prefer a provision for double minor while 36% of the student body strongly preferred to 

have the option to minor in a language.   

4.6.2 Recommendations 

 

Yale-NUS has already laid a plan to help students interested in minoring in Chinese by introducing 'Chinese 

Studies.'  We recommend that the future government pursue to ask for a minor in a language for languages 

where the infrastructure has been already set up. 

 

 

 

 



Yale-NUS College Student Council Academic Survey Report 2017 

 

19 | P a g e  

 

5 CIPE 

5.1 SEMESTER ABROAD 

5.1.1 Description 

Questions on the topic of studying semester abroad were included to assess better the number of students 

affected by the new cap on non-partner institutions. According to the information taken from the CIPE website 

on 19th January 20171, the caps for the non-partner institutions were set as shown in Fig. 1. One key concern 

that was brought up by students was this: currently available partner institutions may not be particularly 

specialised in a certain major, leading to an unequal availability of opportunity for students in the certain 

majors to pursue courses related to their majors. The cap on non-partner institutions would inevitably affect 

these students more than others, as the partner institution might not cater to their needs. 

 
Figure 18. Total number of spots per region for non-partner institutions 

According to the data collected, of the students who have not yet gone for a study abroad session, 78.24% (n 

= 133) of students intend to go for a semester abroad (see Fig. 19). 

                                                             

1 https://cipe.yale-nus.edu.sg/wp-content/uploads/sites/9/2014/07/Study-Abroad-Info-Session-19-Jan-2017.pdf 
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Figure 19. Students intending to go for semester study abroad (n = 170) 

Delving into the issue of majors most affected by the limited cap on non-partner institutions, the top three 

majors that were most affected (defined as having more than half in the major) are the Anthropology, Life 

Sciences, and Urban Studies. 57.14% of Anthropology, 60% of Life Sciences, and 60% of Urban Studies 

major intend to study abroad in a non-partner institution. The Anthropology (56%) major, in particular, would 

like more partner institutions to be available in Asian, Latin America, and Africa region (see Fig. 3), while 

students in the Life Sciences major would like more partner institutions in the US and Canada region. 

 
Figure 20. Region to focus on obtaining more partner institutions according to Anthropology, Life Sciences, and Urban Studies major 

The above data is generally in line with the overall student body’s perception that more partner institutions 

should be in Asia, Latin America, and Africa region, and US and Canada region (see Fig. 4). 
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Figure 21. Region to focus on obtaining more partner institutions according to Anthropology, Life Sciences, and Urban Studies major 

5.1.2 Recommendations 

The school has been gradually moving towards an exchange-based model for study abroad institutions, hence 

the decrease in the number of spots in the non-partner institutions. However, out from the 101 spots in partner 

institutions, only 12 are in the Asian region. While the region which the partner university is located in is an 

important consideration, the programmes they are known to excel in is an equally crucial factor. The 

recommendation for the future student government and CIPE is hence, to: 

1) When adding new partner institutions, seek out institutions with course offerings relevant to 

Anthropology, Urban Studies and Life Sciences 

2) Recommend that semester abroad information sessions be supplemented with information related to 

the areas in which the partner institutions excel in so that the institutions’ relevance to major offerings in 

Yale-NUS is made clear 

3) Create a list of students who have previously gone to various partner universities willing to speak with 

students who have not gone on study abroad sessions yet 

In aggregate, these efforts will result in students making more informed decisions about study abroad as it 

relates to their major, as well as expanding opportunities in those majors which could benefit significantly from 

partner institutions specializing or excelling in the same field of study.  

5.2 SUMMER OPPORTUNITIES 

5.2.1 Description 

The top three areas in which students would like to see more summer opportunities in are Academics 

(66.18%), Internship (69.46%), and Research related (53.96%) opportunities. The results were in line with the 

relevance of programmes to students, and the trend is similar across the years. Across the majors, however, 

language scholarships occasionally emerged higher in desirability than research opportunities, especially 

students from Anthropology (65.22%), Arts and Humanities (60.00%), Global Affairs (64.29%), Life Sciences 

(66.67%), and Philosophy (62.50%). Writing fellowship (60%) is also most relevant and desired by students 

from the Literature major, over language scholarships (40%) and on par with research opportunities (60%). 
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Figure 22. More or less of currently available opportunities for summer 

 
Figure 23. Relevance of each summer opportunity 

From the qualitative side, suggestions from students can be divided into two broad categories: 

1) Diversity of internship, beyond corporate or financial sectors 

2) Summer academic opportunities beyond Yale Summer Sessions 
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Figure 24. Word cloud of most frequently-used words mentioned by that students related to summer opportunities 

5.2.2 Recommendations 

5.2.2.1 Diversity of internships 

Generally, students were satisfied with the number of internships offered. A few commented that they 

appreciated the presence of the self-funded internship, allowed them to explore other internship options not 

available on Symplicity. However, regarding the diversity of internships during summer, students suggested 

broadening the types of internships offered beyond corporate or financial sectors to healthcare, life sciences, 

public health, education, film, or art related summer opportunities. Students were especially interested in 

participating in internships related to the fine arts, such as helping out in film theatre attachments, festivals, 

working with artists, musicians, writers, videographers, photographers, or even smaller galleries. 

Relating to internship, students have also commented on the feeling constrained and pushed by the advice 

given to them about applying only for the opportunities that their past experiences and resume is in line with. 

Directly quoting a student from the Academic Survey: 

I'm interested in the arts, so many of my CIPE advisors have always pushed me to apply for museum 
internships, working in the National Gallery, etc, but when I wanted to do something not directly relevant, I 
found myself in a position of having to justify my "pathway" swaps, when all I wanted to do was to explore 

things that are not necessarily relevant but can still inform me as a thinker, creator, and student! I hope that 
CIPE can be more encouraging of a student's need to explore. There will be no other time to do things that are 

radically different, and who knows, maybe such experiences might be life changing! It's all right to have a 
diverse CV too I guess, why do we have to be so pragmatic and kiasu? ;) 

 

The diversity of the students in Yale-NUS College and the nature of a liberal arts education means that while 

some might have matriculated with the intent to eventually specialise in an area, most would have intended to 

explore industries that their past experiences might not reflect. Hence, the student council strongly 
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recommends that CIPE advisers take this in mind during advising session. While advisers would want to help 

their advisees maximise their chances of obtaining an internship, the advisers should not be strongly 

discouraging students from applying to opportunities that the students would like to pursue. 

5.2.2.2  Summer academic opportunities beyond Yale Summer Sessions 

Academic related summer opportunities can be expanded beyond the current Yale Summer Sessions (YSS). 

While there exists the Summer Academic Scholarship for students to pursue learning outside of campus, 

students have to both apply to the programme and to the scholarship itself. We recommend for Summer 

academic opportunities application process to be more streamlined, especially for institutions willing to work 

with the school. For example, NUS is known to conduct summer sessions that some of the current students 

have participated in. The student council recommends that these opportunities be advertised on Symplicity as 

well. 

5.3  EVENTS/CAREER SERVICES 

5.3.1 Description 

Throughout the semester, CIPE offers a myriad of events and career services for students, ranging from 

inviting industry speakers, providing professional skills workshops, career resources, leadership workshops, 

and liaising on-campus jobs across the campus.  

According to the Academic Survey AY2016/2017, the top three areas that students would like to see more of 

are on-campus jobs (49.49%), career resources (47.96%), and external adviser programme (32.20%). This is 

mostly in line with the students’ perceived relevance, except for external adviser programme. Professional 

skills workshops (42.71%) were more relevant that the external adviser programme (26.54%). The word cloud 

revealed that two of the most frequently-used words commented by students are ‘workshop’ and ‘network’ 

(see Fig. 24). 

 
Figure 25. More or less of Events or Career Services offered 
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Figure 26. Relevance of Events or Career Services offered 

 
Figure 27. Word cloud of most frequently-used words mentioned by that students related to events and career services 

4.3.2 Recommendations 

Looking at the qualitative analysis, students were mostly satisfied with the events and career services offered 

throughout the semester. Quoting several students: 
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“I think CIPE's doing a great job with finding opportunities for students.” 

“I think career talks and help for students who are not interested in standard corporate careers would be 
helpful, but I do think CIPE has been improving and working on this so it's not something that has to be 

urgently pressed for. CIPE just has to keep working on it, as they have already been doing.” 

 

A key concern of student is also that professional workshops are not conducted often enough. 

“I always seem unable to make the professional skills workshops, even though I often really want to. It would 
be nice if there could be a few sessions each time these workshops are conducted to accommodate for those 

with different schedules.” 

 

Some recommendations include: 

1) Non-corporate industry speakers from environmental industry, social service sector, arts practitioners, 

freelancers, educators, activists, community organizers, etc 

2) More networking sessions 

a. Reaching out to parents of Yale-NUS students for potential opportunities 

b. Advertising networking sessions outside of Yale-NUS 

3) Increase in frequency professional skills workshop held throughout the year 

5.4 OVERALL PERCEPTION OF CIPE 

5.4.1 Overall Student Perceptions of Various Aspects of CIPE 

 

 
Figure 28. Overall perception of CIPE  

Overall, students have a positive perception of CIPE in Yale-NUS College. 67.84% of students selected 

‘somewhat agree’ or ‘strongly agree’ to the statement ‘Overall, I am satisfied with CIPE’. However, 27.52% of 
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students selected ‘somewhat disagree’ or ‘strongly disagree’ to the statement ‘I am satisfied with CIPE’s 

selection procedures (defined by the criteria mentioned in each type of application form’.) One potential area of 

improvement might be in the clarity and transparency of selection procedures for each programme. 

6 CONCLUSION 

The areas assessed by this academics survey report include the overall student satisfaction, academic 

experiences in school, academic and non-academic experiences outside of school, and other services 

provided by the school. Approximately 1/3 of the students completed the survey.  

Overall, students were generally satisfied with their experience at Yale-NUS College. However, we cannot 

disregard the minority who are dissatisfied with their experience. Henceforth, our most relevant and viable 

recommendations are: 

1) Increasing the diversity of texts beyond those from China, India, and Greece, and including more local, 

African, and Latin American texts. 

2) Broadening of peer tutor specialisations to include other majors 

3) To standardise absence policies across faculty members 

4) Increase awareness and availability of information about capstone to sophomores and juniors 

5) To create more language minors, especially for language with pre-existing infrastructures 

6) Increasing pool of partner institutions that specialises in specific majors 

7) Increasing the diversity of internships in the arts, NGOs, VWOs sectors 

8) Establish direct partnerships with more summer academic institutions  

This report provides substantiated recommendations for steps that both the administration and the student 

government can take towards improving the academic life at Yale-NUS College. It is our hope that this report 

will be seriously considered for future policy-making decisions regarding academics and CIPE.  

 

7 APPENDIX     

7.1 WORKS MENTIONED BY STUDENTS     
 

Gender Trouble by Judith Butler  

The Argonauts, Maggie Nelson  

Orientalism (essay by Edward Said) 

Re-inclusion of Plum in the Golden Vase 

Brave New World by Aldous Huxley 

The Labyrinth of Solitude (El laberinto de la soledad) by Octavio Paz 

 

7.2 AUTHORS/POETS MENTIONED BY STUDENTS 
J.S. Woodsworth 
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Jorge Luis Borges 

 

 


